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The most reliable predictors of teacher retention related fo school or program climate are quality of
relationships’, quality of leadership** and order and discipline within the school*”8. If these experiences are
improved within schools, retention rates of teachers have been found to improve as wellf. Pyramid Model
practices support improved experiences in these areas by addressing...

A School/Program

ﬁ Climate

Studies indicate school/program context or school/
program climate is a stronger predictor of teacher
retention than individual teacher traits2345678 - Reliable
program-wide implementation of the Pyramid Model
influences school or program climate by...

» Focusing on meaningful relationships between
teachers, children, and families

» Providing opportunities for teachers to become
leaders and decision makers

» Ensuring appropriate administrator support

> Systematically creating environments that support
the needs of children, families and teachers.

Organizational
Quality

Teachers list behavior concerns®? as well as high
stress and emotional and physical exhaustion' as
reasons for leaving the field of early education.
Programs implementing Pyramid Model practices
work to address behavior concerns by...

» Establishing clear program wide expectations
that are applicable to children, staff, and families

» Explicitly teaching and reinforcing expectations
for behavior

> Arranging environments to support social/
emotional growth and limit challenging behaviors

» Creating guidelines for appropriately responding
to challenging behavior

> Proactively addressing concerns surrounding child
development or child behaviors
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O
"'...l‘l Quality of
Leadership

Teachers who received appropriate administrative
support or perceived administrators as having high
levels of competence were more likely fo remain in
the field of early childhood education?*?1° Programs
implementing Pyramid Model work to...

> Actively engage the administrator in data-based
decision making that addresses how to better
support children and teachers

» Develop clear communication between the
leadership team, teachers and staff

» Partner with teachers in decision making
> Seek feedback from teachers on a regular basis

Quality
Relationships

Early educators report positive relationships between
themselves and their co-workers, their students,

and the families of students influence their decision
to remain in their early education program more
than any other factor. Programs implementing the
Pyramid Model work to...

» Promote positive relationships with children, each
other, and families and use those strategies on a
daily basis"

» Encourage a team-based approach to problem
solving

» Provide a clear process for teachers to request
coaching support

» Engage families as decision makers at both the
program and individual child level

1 of 2



Promoting Teacher Retention Through Pyramid Model Practices

References

1.

10.

11.

Allensworth, E., Ponisciak, S., & Mazzeo, C. (2009). The schools teacher leave: Teacher mobility in Chicago
public schools. Chicago, IL: University of Chicago Consortium on Chicago School Research.

Johnson, S.M., Kraft, M.A., & Papay, J.P. (2012). How context matters in high-need schools: The effects of
teachers’ working conditions on their professional satisfaction and their students’ achievement.
Teachers College Record, 114(10), 1-39.

Kraft, M., Marinell, W., & Yee, D. (2016). School organizational contexts, teacher turnover, and student
achievement. The Research Alliance for New York City Schools. Retrieved from https://steinhardt.nyu.
edu/scmsAdmin/media/users/sg158/PDFs/schools_as_organizations/SchoolOrganizationalContexts_
WorkingPaper.pdf

Ladd, H. (2011). Teachers’ perceptions of their working conditions: How predictive of planned and actual
teacher movement?. Educational Evaluation and Policy Analysis, 33(2), 235-261.

Loeb, S., Darling-Hammond, L., & Luczak, J. (2005). How teaching conditions predict teacher turnoverin
California schools. Peabody Journal of Education, 80(3), 44-70.

Marinell, W. & Coca, V.M. (2013). Who stays and who leaves? Findings from a three-part study of teacher
turnover in NYC middle schools. New York, NY: Research Alliance for New York City Schools.

Simon, N. & Johnson, S.M. (2015). Teacher turnover in high-poverty schools: What we know and can do.
Teachers College Record, 117(3), 1-36.

Hall-Kenyon, K.M., Bullough, R.V., MacKay, K.L., & Marshall, E.E. (2013). Preschool teacher well-being: A
review of the literature. Early Childhood Education Journal, 42(3), 1-10.

Mellott, A.L.. (2019). A Phenomenological Exploration of Early Childhood Educators’ Perseverance
Experience., Liberty University, 2019.

Russell, E. M., Williams, S. W., & Gleason-Gomez, C. (2010). Teachers' perceptions of administrative support
and antecedents of turnover. Journal of Research in Childhood Education, 24(3), 195-208. doi:10.108
0/02568543.2010.487397
11 BOQ, 2018

Wells, M. (2014). Predicting preschool teacher retention and turnover in newly hired Head Start teachers
across the first half of the school year. Early Childhood Research Quarterly, 30, 152-159.

/el National Center for Pyramid Model Innovations | ChallengingBehavior.org

UNIVERSITY of

SOUTH
FLORIDA

20of2


https://osepideasthatwork.org/
https://www.usf.edu/
https://ChallengingBehavior.org

