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Using the Behavior 
Incident Report System: 
I have an Equity Alert, 
now what?

Myrna Veguilla

Anna Winneker

University of South Florida

Setting the Stage

Webinar 1: Addressing Challenging Behavior through Data: Introduction 
to the BIRS

Webinar 2: Addressing Challenging Behavior through Data: 
Implementing the BIRS in an Early Childhood Program

Webinar 3: Addressing BIRS Implementation Challenges

Webinar 4: Data Decision-Making Using the BIRS

Additional Webinars:

Using the Behavior Incident Report System (BIRS) to Support 
Practitioners around Children Who Engage in Challenging Behavior
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Prevention and Promotion

Focus on promotion of social and emotional 
skills and prevention of challenging behavior. 

Even when these practices are in place, some young 

children will engage in challenging behavior.

Young children 

are being 

suspended and 

expelled from 

preschool at 

alarming rates. 
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Preschool children 

are suspended 3 

times children 

more than 

kindergarten 

through 12th grades 

combined

Disproportionality in Early Childhood Discipline

The Office for Civil Rights data collection report for 
2013-2014 reveal patterns of racial and gender 
disproportionality:

• Boys represent 54% of the preschool population but 78% of those 
suspended.

• African American preschoolers are 3.6 times more likely to be 
suspended than their White peers.

• African American boys represent 19% of Male preschool 
enrollment but 45% of those suspended

• African American girls are 20% of preschool female population but 
54% of girls suspended from preschool

U.S. Department of Education Office for Civil Rights. (2016, August 10). 

Civil rights Data Collection (p3). Washington, DC: Author.
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Graphic from: Preventing suspensions and expulsions from early childhood 

settings.  https://preventexpulsion.org

Start with the Data
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BIRS Excel Spreadsheet

BIRS Equity Profile Alerts

➢Built into the system

➢Does not require you to 
manually calculate

➢Alert displays after data 
entry

INCIDENT ALERTS

Equity Profile Alerts

Check Race/Ethnicity Equity Profile

Check Gender Equity Profile

Check DLL Status Profile

Check Gender OSS Equity Profile

Check Race/Ethnicity OSS Equity Profile

Check DLL Status ISS Equity Profile

Check IEP Status ISS Equity Profile

IN-SCHOOL SUSPENSION ALERTS OUT-of-SCHOOL SUSPENSION ALERTS

Check IEP Status Dismissal Equity Profile

DISMISSAL ALERTS
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Equity Profile Example
Race/Ethnicity – BIR Frequency

Statements
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Charts

Tracking Suspensions and 
Expulsions 

➢Equity Profiles have 
tabs for suspension and 
expulsion by 
demographic variable 
(race/ethnicity, gender, 
IEP, DLL)

➢Incident count by 
suspension type (in 
school, out of school)

Program Summary Race/Ethnicity Equity Profiles:

Monthly BIRs by Classroom ID for Incident Frequency

Monthly BIRs by Child ID for ISS Frequency

Problem Behavior for OSS Frequency

Activity for Dismissal Frequency

Others Involved Gender Equity Profiles:

Possible Motivation for Incident Frequency

Response for ISS Frequency

Administrative Follow-Up for OSS Frequency

Distribution by Classroom ID for Dismissal Frequency

Classroom Summary IEP Status Equity Profiles:

Child Summary for Incident Frequency

for ISS Frequency

for OSS Frequency

for Dismissal Frequency

DLL Status Equity Profiles:

for Incident Frequency

for ISS Frequency

for OSS Frequency

for Dismissal Frequency

Quick Links
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• In-School Suspension

• Response: Time in a different classroom or 
adult outside the classroom

• Administrative Follow-Up: Temporary 
removal from classroom

• Out-of-School Suspension

• Administrative Follow-up: 

• Sent home for remainder of day

• Sent home for one or more days

• Dismissal

• Administrative Follow-up: Dismissal from 
program

Tracking Administrative Actions

In-School Suspension Events
Out of School Suspension Events

Dismissal Events

Report Date: 1/14/2021 10:15 FLPBIS, Feb. 2016

Back to Program Summary

Child Composition Suspension Ratio
Suspension

Rate
Risk Ratio

Difference in 

Child 

Composition

Difference in 

Suspension 

Composition

Suspension 

Composition
Risk

E-Formula / 

Composition

American Indian or Alaskan Native 2 0 0 0.7% 0.0% 0.00 0.00 0.00 -0.7 -0.7 0.0% 0.0% 5.0%

Asian 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

Black or African American 10 1 1 3.6% 25.0% 2.96 0.10 8.87 21.4 6.4 10.0% 10.0% 13.0%

Hispanic or Latino of any race 156 2 2 56.5% 50.0% 0.19 0.01 0.77 -6.5 -36.5 20.0% 1.3% 81.3%

Native Hawaiian or Other Pacific Islander 0 0 0 0.0% 0.0% N/A N/A N/A N/A N/A N/A N/A 0.0%

Two or more races 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

White 68 1 7 24.6% 25.0% 7.14 0.10 1.02 0.4 45.4 70.0% 1.5% 46.2%

Totals 276 4 10 100.0%  

Race/Ethnicity Equity Profile for In-School Suspension (ISS) Events

Guiding Question 1: Are outcomes equitable 

for all groups?
Guiding Question 2: How big are the disparities?

Guiding Question 3: How 

much of your focal group is 

affected by disproportionate 

discipline?

Number of 

Children in Group 

with an In-School 

Suspension

Total 

Number of 

In-School 

Suspension 

Events from 

Group

Group's 

Percent of 

Enrollment

The % of children with 

In-School 

Suspensions who 

belong to a focal 

group; RED cells 

suggest 

disproportionality

In-School Suspension 

Rate for group divided 

by the Suspension 

Rate for all other 

children; 1.0 is equal

The upper bound of 

what would be 

expected given the 

size of the 

population

Total number of In-

School Suspension 

events for the group 

divided by the 

number of children 

enrolled from that 

group

Group’s risk of an 

In-School 

Suspension 

compared to all 

other children; 1.0 

is equal

Child Composition 

minus the percent 

of the child 

enrollment; 

Positive values 

suggest 

disproportionality

Suspension 

Composition minus the 

percent of the child 

enrollment; Positive 

values suggest 

disproportionality

% of In-School 

Suspensions accounted 

for by children of a 

particular group

% of children in a group with 

at least one In-School 

Suspension

Number of 

Children 

Enrolled at the 

School*

#DIV/O errors are the result of only one group receiving 
a BIR of this type - there is not a comparison group for 

4 children with an in-

school suspension

10 in-school 

suspension events
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Child ID by ISS_OSS_DIS

0 = No

1 = Yes

Child ID In-School Suspension Out-of-School Suspension Expulsion 

(blank) 0 0 0

C17 0 2 0

C4 1 0 1

C20 0 0 0

C2 0 0 0

C11 0 0 0

C25 0 0 0

C5 0 0 0

C32 0 1 0

To filter by a 

category, 

select the 

category of 

interest.

To see children 

with a specific 

event, select 1.

Gender

Female

Male

DLL

DLL

Non-DLL

IEP

No

Yes

Ethnicity

Hispanic or Latino of any race

Not Hispanic or Latino

Race

0

Black or African American

White

#N/A

ISS Total

0

1

OSS Total

0

1

Expulsion

0

1

Filters that you can select to see 

suspensions or dismissals by Child ID

Filters that you can select to 

see suspensions or 

dismissals by demographic 

variables

Child IDs and the total 

number of events

What causes an alert?

• Child Composition value
• Why? More reliable metric for programs with small enrollment

This Photo by Unknown Author is licensed under CC BY-SA

Report Date: 1/14/2021 10:15 FLPBIS, Feb. 2016

Back to Program Summary

Child Composition Suspension Ratio
Suspension

Rate
Risk Ratio

Difference in 

Child 

Composition

Difference in 

Suspension 

Composition

Suspension 

Composition
Risk

E-Formula / 

Composition

American Indian or Alaskan Native 2 0 0 0.7% 0.0% 0.00 0.00 0.00 -0.7 -0.7 0.0% 0.0% 5.0%

Asian 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

Black or African American 10 1 1 3.6% 25.0% 2.96 0.10 8.87 21.4 6.4 10.0% 10.0% 13.0%

Hispanic or Latino of any race 156 2 2 56.5% 50.0% 0.19 0.01 0.77 -6.5 -36.5 20.0% 1.3% 81.3%

Native Hawaiian or Other Pacific Islander 0 0 0 0.0% 0.0% N/A N/A N/A N/A N/A N/A N/A 0.0%

Two or more races 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

White 68 1 7 24.6% 25.0% 7.14 0.10 1.02 0.4 45.4 70.0% 1.5% 46.2%

Totals 276 4 10 100.0%  

Race/Ethnicity Equity Profile for In-School Suspension (ISS) Events

Guiding Question 1: Are outcomes equitable 

for all groups?
Guiding Question 2: How big are the disparities?

Guiding Question 3: How 

much of your focal group is 

affected by disproportionate 

discipline?

Number of 

Children in Group 

with an In-School 

Suspension

Total 

Number of 

In-School 

Suspension 

Events from 

Group

Group's 

Percent of 

Enrollment

The % of children with 

In-School 

Suspensions who 

belong to a focal 

group; RED cells 

suggest 

disproportionality

In-School Suspension 

Rate for group divided 

by the Suspension 

Rate for all other 

children; 1.0 is equal

The upper bound of 

what would be 

expected given the 

size of the 

population

Total number of In-

School Suspension 

events for the group 

divided by the 

number of children 

enrolled from that 

group

Group’s risk of an 

In-School 

Suspension 

compared to all 

other children; 1.0 

is equal

Child Composition 

minus the percent 

of the child 

enrollment; 

Positive values 

suggest 

disproportionality

Suspension 

Composition minus the 

percent of the child 

enrollment; Positive 

values suggest 

disproportionality

% of In-School 

Suspensions accounted 

for by children of a 

particular group

% of children in a group with 

at least one In-School 

Suspension

Number of 

Children 

Enrolled at the 

School*

#DIV/O errors are the result of only one group receiving 
a BIR of this type - there is not a comparison group for 

http://nlife.ca/audio/andrew-fountain-bible-truth
https://creativecommons.org/licenses/by-sa/3.0/
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Understanding Common Measures 
of Disproportionality

Child Composition Value

•Percentage of children who receive BIRs who 
belong to a specific focal group

This value is NOT affected 

by an individual child or 

children with multiple BIRs
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What does this value tell me?

45
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Black or African American Children

Enrollment vs 
Composition

% of all children % receive a BIR

• Whether you have 
more children who 
have at least 1 BIR 
that belong to a 
specific group than 
what is expected given 
their total enrollment

• Value should be close 
to their representation 
in program enrollment

Report Date: 1/14/2021 10:15 FLPBIS, Feb. 2016

Back to Program Summary

Child Composition Suspension Ratio
Suspension

Rate
Risk Ratio

Difference in 

Child 

Composition

Difference in 

Suspension 

Composition

Suspension 

Composition
Risk

E-Formula / 

Composition

American Indian or Alaskan Native 2 0 0 0.7% 0.0% 0.00 0.00 0.00 -0.7 -0.7 0.0% 0.0% 5.0%

Asian 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

Black or African American 10 1 1 3.6% 25.0% 2.96 0.10 8.87 21.4 6.4 10.0% 10.0% 13.0%

Hispanic or Latino of any race 156 2 2 56.5% 50.0% 0.19 0.01 0.77 -6.5 -36.5 20.0% 1.3% 81.3%

Native Hawaiian or Other Pacific Islander 0 0 0 0.0% 0.0% N/A N/A N/A N/A N/A N/A N/A 0.0%

Two or more races 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7.2 -7.2 0.0% 0.0% 20.2%

White 68 1 7 24.6% 25.0% 7.14 0.10 1.02 0.4 45.4 70.0% 1.5% 46.2%

Totals 276 4 10 100.0%  

Race/Ethnicity Equity Profile for In-School Suspension (ISS) Events

Guiding Question 1: Are outcomes equitable 

for all groups?
Guiding Question 2: How big are the disparities?

Guiding Question 3: How 

much of your focal group is 

affected by disproportionate 

discipline?

Number of 

Children in Group 

with an In-School 

Suspension

Total 

Number of 

In-School 

Suspension 

Events from 

Group

Group's 

Percent of 

Enrollment

The % of children with 

In-School 

Suspensions who 

belong to a focal 

group; RED cells 

suggest 

disproportionality

In-School Suspension 

Rate for group divided 

by the Suspension 

Rate for all other 

children; 1.0 is equal

The upper bound of 

what would be 

expected given the 

size of the 

population

Total number of In-

School Suspension 

events for the group 

divided by the 

number of children 

enrolled from that 

group

Group’s risk of an 

In-School 

Suspension 

compared to all 

other children; 1.0 

is equal

Child Composition 

minus the percent 

of the child 

enrollment; 

Positive values 

suggest 

disproportionality

Suspension 

Composition minus the 

percent of the child 

enrollment; Positive 

values suggest 

disproportionality

% of In-School 

Suspensions accounted 

for by children of a 

particular group

% of children in a group with 

at least one In-School 

Suspension

Number of 

Children 

Enrolled at the 

School*

#DIV/O errors are the result of only one group receiving 
a BIR of this type - there is not a comparison group for 

Child Composition Value vs 
E-Formula Value

Suspension 

Composition
Risk

E-Formula / 

Composition

0.0% 0.0% 5.0%

0.0% 0.0% 20.2%

10.0% 10.0% 13.0%

20.0% 1.3% 81.3%

N/A N/A 0.0%

0.0% 0.0% 20.2%

70.0% 1.5% 46.2%

Guiding Question 3: How 

much of your focal group is 

affected by disproportionate 

discipline?

The upper bound of 

what would be 

expected given the 

size of the 

population

% of In-School 

Suspensions accounted 

for by children of a 

particular group

% of children in a group with 

at least one In-School 

Suspension
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Risk Ratio Value

•Risk of one group vs the risk of another group
• 1.0 is equal

• Only highlighted when over 1.0 and there are 15+ 
children in that group

• This value alone does not cause an equity alert

•First calculate risk for each group

•Next, calculate risk ratio value

Risk of focal group

Risk of comparison group

# of children in group w/ at least 1 BIR

# of children in group enrolled in the program

Example

33%

Of the 15 Hispanic or 

Latino children,33% have 

at least one BIR.

33%

Of the 30 other children, 

33% have at least one 

BIR.
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Continued …

• Interpreting the risk ratio value 

1.0

Hispanic or Latino children 

are 1.0 times more likely 

to have at least one BIR 

than all other children.

 

Risk Ratio Value Level of Disproportionality 

1.0 Equal risk 

1.25 25% higher risk 

1.50 50% higher risk 

2.00 Two times higher risk 

2.50 2.5 times higher risk 

3.00 3 times higher risk 

>3.00 Yikes! 

This value is NOT 

affected by an 

individual child or 

children with 

multiple BIRs

BIR Composition

• Examines the number of BIRs for your focal group compared to the total 
number of BIRs in the program

• This value is impacted by children with multiple BIRs 

• Example
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Children with Multiple BIRs

•Measures that look at groups of children are 
NOT impacted by children with multiple BIRs:

• Risk

• Risk Ratio

• Child Composition

•Measures that look at patterns of BIRs that 
ARE impacted by children with multiple BIRs:

• BIR Composition

Not just the # of Children with BIRs

• Determining when action 
is needed is based on the 
use of multiple metrics 
and involving multiple 
stakeholders

• Important to keep in mind 
that with small groups of 
children, a few kids can 
have a big impact 

• Might change how you 
intervene

This Photo by Unknown Author is licensed under CC BY

https://leadershipfreak.blog/2012/04/02/10-questions-that-give-vitality-to-beginnings/
https://creativecommons.org/licenses/by/3.0/
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Quarterly Equity Review Process 

BIRS Data-Based Decision-Making Guide
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Equity Worksheet

Equity Worksheet
(continued)

32



2/5/2021

17

Review of Equity Alerts 
Allows Team to Quickly Answer: 

1. To what extent are children in demographic groups experiencing 
behavior incident reports?  

2. Which child demographic groups are at risk for exclusionary discipline 
action that is ISS, OSS, or dismissal/expulsion? 

3. Does the equity alert identify a problem that is program-wide, centered 
within one or two classrooms, or centered on one or two individual 

children in the focal group? 

Step 1: Is there a Problem?

Identify equity 
alerts

Record values 
Examine child 
composition 

values 

Examine your 
risk ratio value 

Identify your 
focal and 

comparison 
groups 
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Step 2: Why is it Happening? 

BIR INCIDENT 
FREQUENCY 

PROBLEM BEHAVIOR 
IDENTIFICATION 

Step 3: Narrowing the Focus 

Gather Data

Create Precision Statements

Review Statements  
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Review 
Statements 

Are there data to support statements? 

Is the stated related to the problem logically 
and based on a review of the data? 

Can teachers or program leaders change the 
variables identified as factors in the summary 
statement? (i.e., do they have the resources 
to address these variables?)

Do teachers or program leaders have the 
authority to address these variables identified 
in the summary statement ? 

Step 4: Reflection on Variables and Need for 
Additional Data 

Look- Think- Act 

Program Classroom Child 
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Step 4: Reflection on Variables and Need for 
Additional Data 

We have an Equity Alert. Now What?

Look-Think-Act

Think

•At what level is the problem happening
• Program-Wide?

• Specific classrooms?

•Why is disproportionate discipline occurring in our school?

•What evidence do we have to confirm or refute why this is 
occurring?

Spending time examining why the issue is occurring sets 
you up to better address that issue.

40
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We have an Equity Alert. Now What?
Determine the Why

•What additional data do you need to determine the ‘why’

•Examples of existing additional data 

• Fidelity to the model

• Early Childhood Benchmarks of Quality (EC-BoQ)

• Teaching Pyramid Observation Tool (TPOT)

•Coaching resources

• Equity Coaching Guide 

• EC-BoQ Cultural Responsiveness Companion 

41

42
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Early Childhood Program-Wide PBS 
Benchmarks of Quality

EC-BOQ Cultural Responsiveness Companion

•Resource for teams

•Action planning resource 
specifically addressing values 
related to equity and cultural 
responsiveness

(E. Kinavey Wennerstrom, S. Stegenga, R. Allen, K. McIntosh, 
J. L. Smith, 2017) 
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ACTion Planning for Program-wide

•Use EC PW-Benchmarks of Quality (EC-BOQ) Cultural 
Responsiveness Companion

• Questions tied to and expand implementation BOQ 

• Resources for each question

• Appendix with additional resources

•Increase opportunities for family and community 
involvement

•Share data with staff and brainstorm ways to improve

Early Childhood Program-Wide PBS 
Benchmarks of Quality

Cultural Responsiveness Companion 
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Pyramid Model Equity 
Coaching Guide

•Resource for practitioner 
coaches. 

•Not an additional fidelity of 
implementation measure

• Is part of collaborative 
practice-based coaching 
process

48
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Pyramid Model Equity 
Coaching Guide 

• Used by the practitioner coach:

• After assessing classroom practices with TPOT

• After establishing a strong collaborative coaching partnership

• After coach has conducted observations

• As part of data review about classroom practices 

• BIR summaries

• Classroom products and records

• Other data related to classroom practices (e.g., ECERS, CLASS)

• Includes:

• Reflective questions highlighting culturally responsive practices

• Resources for coach and teacher 

• Ideas for feedback session

Resources
http://pwpbs.cbcs.usf.edu/links.html

http://pwpbs.cbcs.usf.edu/links.html
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Example of Staff Survey 

4.8 4.8

3.8

4.6

3.6

2.5

4.6

0.0

1.0

2.0

3.0

4.0

5.0

1 2 3 4 5 6 7

PWPBS SURVEY

Everyone has their own 

biases. I know how to locate 

resources to help me 

assess my own and how 

this might impact my 

teaching.

Addressing the Early Childhood BoQ
Item # 21 
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Addressing the Early Childhood BoQ

preventexpulsion.org
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Links to Resources

•LiveBinder
• http://pwpbs.cbcs.usf.edu/links.html

•Early Childhood Program-Wide PBS Benchmarks of Quality
• https://challengingbehavior.cbcs.usf.edu/docs/BoQ_EarlyChildhood_Pro

gram-Wide.pdf

•Pyramid Model Coaching Guide
• https://challengingbehavior.cbcs.usf.edu/Implementation/Equity/Guide/in

dex.html

•Early Childhood Program-Wide PBS Benchmarks of Quality, 
Culturally Responsiveness Companion

• http://challengingbehavior.cbcs.usf.edu/docs/ECBoQ_Cultural-
Responsiveness-Companion.pdf

•Preventing Suspensions and Expulsions
• https://preventexpulsion.org

55

Questions

56

http://pwpbs.cbcs.usf.edu/links.html
https://challengingbehavior.cbcs.usf.edu/docs/BoQ_EarlyChildhood_Program-Wide.pdf
https://challengingbehavior.cbcs.usf.edu/Implementation/Equity/Guide/index.html
http://challengingbehavior.cbcs.usf.edu/docs/ECBoQ_Cultural-Responsiveness-Companion.pdf
https://preventexpulsion.org/
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•Next webinar will discuss how the BIRS can be used as a 
coaching tool to support programs, practitioners, and 
children

•April 2021 (registration announced in March)

Survey and Certificate

Recording Viewers
• Type URL in presentation into a web browser window 

• URL is case sensitive
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Visit us online at
ChallengingBehavior.org

Thank You

The contents of this presentation were developed under a grant from the 

U.S. Department of Education, #H326B170003. However, those contents 

do not necessarily represent the policy of the U.S. Department of 

Education, and you should not assume endorsement by the Federal 

Government. Project officer, Jennifer Tschantz.


