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Webinar Series
Webinar 1: Addressing Challenging Behavior through Data: Introduction
to the BIRS

Webinar 2: Addressing Challenging Behavior through Data:
Implementing the BIRS in an Early Childhood Program

Webinar 3: Addressing BIRS Implementation Challenges
Webinar 4: Data Decision-Making Using the BIRS

Additional Webinars:

Using the Behavior Incident Report System (BIRS) to Support
Practitioners around Children Who Engage in Challenging Behavior
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Prevention and Promotion

Focus on promotion of social and emotional
skills and prevention of challenaina behavior.

Even when these practices are in place, some young

children will engage in challenging behavior.

Young children
are being
suspended and
expelled from
preschool at
alarming rates.
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Disproportionality in Early Childhood Discipline

The Office for Civil Rights data collection report for
2013-2014 reveal patterns of racial and gender
disproportionality:

* Boys represent 54% of the preschool population but 78% of those
suspended.

« African American preschoolers are 3.6 times more likely to be
suspended than their White peers.

« African American boys represent 19% of Male preschool
enrollment but 45% of those suspended

« African American girls are 20% of preschool female population but
54% of girls suspended from preschool

U.S. Department of Education Office for Civil Rights. (2016, August 10).
Civil rights Data Collection (p3). Washington, DC: Author.
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Disrupting the Preschool To
Prison Pipeline

X= %

Lack of Stressed Child is Child School "zero Child is more As an adult,
processes & provider/ suspended or  deprived of  tolerance likely to child is more
policies for  teacher with expelled. valuable policies"” experience likely be
suspensions implicit biases Child is sentto learning and mean that later incarcerated.
& expulsions thinks child is directors office educational child is more academic
in voluntary  misbehaving (in-school  experiences & likely to be failure in K-12
childcare & toomuch &  suspension); set on be arrested &is
preschool. doesn'tknow  center asks negative and disengaged
how to parents to pick  trajectory.  suspended from school,
manage the  child up early for minor  dropping out.
child's (out-of-school offenses in K-
behavior. suspension) or 12.
declares that
the child is not
a good fit
(expulsion).

Graphic from: Preventing suspensions and expulsions from early childhood
settings. https://preventexpulsion.org
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Start with the Data
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BIRS Excel Spreadsheet

BIRS Equity Profile Alerts
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Equity Profile Example
Race/Ethnicity — BIR Frequency

ace/ Ethnicity Equity Frofile for incident Frequency

port Date: 1/18/2019 14:24

Guiding Question 1: Are outcomes equitable Gulding Question 2

forallgroups?
BIR Differ:
Child Composition BIR Ratio Rate Risk Ratio €k
Comp
Number of  ehid cor
Numberof | Childrenin |Total Number| Group's | The % of Children Totalnumberof (Group's iskef| 1 © =2
Children Enrolled| GroupWho | of BIRs from | Percentof |  with BiRs who BIR Rate for group BIRs forgroup  |receiving a BIR of the
atthe school* | Receiveda Group | Enrollment | beiong foa target |divided by the BIR Rate | divided by the | comporedto | O
BIR group; REDcells | for allother Children; | numberof enrolled | allother | 00
suggest 1.0 equal Chidren from that |Children; 10is| "
disproportionality group equal | e
American indian or Alaskan Native| 2 o ] 0.7% 0.0% 0.00 0.00 0.00 =0
Asian| 20 o ] 7.2% 0.0% 0.00 0.00 0.00 =
Black or African American| 10 1 30 3.6% 2.6% 115 3.00 0.72 -1
Hispanic or Latino of any race 156 29 393 56.5% 76.3% 0.92 252 2.48 &
‘Other P 0 [ 0 0.0% 0.0% N/A NfA N/A N
Two or 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -7
‘White| 68 8 298 21.1% 215 4.38 0.82 =

ém%

Statements

ehid.
v
4. i C Comp. s 150.7 percentage poi
. in R Comp.
8iR Comp. |0f the 721
BIR, 0% .
per
off.in .
off.inR
8iR Comp. [0f the 721
Rk ot % b .
Chid Com. Of the % *
BIRs per
T2times v
o, 1percantag
Dff. in R Comp. i
BIR Comp. |0f the 721 2%
Risk[of the 0% b
atin of any race
Chik Comp. | the 38 children who tecerved at least one BIR, 76.55% are Hispanic of Latino of any 1ace; this §roup comprises 56.5% of the total child enrollment
per child for Hispanic or
y 42.52 81Rs per child.
4. In € Comp. |Hispanic. inoof
D4f. in R Comp. ' Tow ‘s
BIR Comp. |0 the 721 BIRs generated, 54.5% were attributed to Hispanic of Latino of any race children.
RSK|Of the 156 Wispanie or Latino of any race children, 18.6% have st east one 818
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Charts
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Tracking Suspensions and
Expulsions

»Equity Profiles have | e |

. Program Summary Race/Ethnicity Equity Profiles:
tabS for Suspenslon and Monthly BIRs by Classroom ID for Incident Frequency
R Monthly BIRs by Child ID forISS Frequency
I b Problem Behavior for OSS Frequency
expu Slon y Activity for Dismissal Frequency

demog raphlc Varlable %ﬁon Gende‘rEquity Profiles:

for Incident Frequency

(race/eth n i City, g e n d e r’ 2(ezlfni0n?ssterative Follow-Up :Z: I;:SFSegujenrfcx

Distribution by Classroom ID for Dismissal Frequency
I E P D L L) Classroom Summary |EP Status Equity Profiles:
Child Summary for Incident Frequency

forISS Frequency
for OSS Frequency
for Dismissal Frequency

> I ncldent Cou nt by DLL Status Equity Profiles:

forIncident Frequency

suspension type (in

for OSS Frequency

school, out of school) forDlsmisal freauency
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Tracking Administrative Actions

* In-School Suspension

* Response: Time in a different classroom or
adult outside the classroom

« Administrative Follow-Up: Temporary
removal from classroom

» Out-of-School Suspension
» Administrative Follow-up:
» Sent home for remainder of day
» Sent home for one or more days
* Dismissal

« Administrative Follow-up: Dismissal from
program

Z{mﬁ

In-School Suspension Events
Out of School Suspension Events
Dismissal Events

Race/Ethnicity Equity Profile for In-School Suspension (ISS) Events

Report Date: 1/14/2021 10:15
Back to Program Summary » . .
Guiding Question 1: Are outcomes equitable Guiding Question 2:
forallgroups?
Suspension i
Child Composition | Suspension Ratio o Risk Ratio o
Total Comp
Number of The % of children with Total number of In- ) Child Cor
" Group's " Group’s risk of an
Children jon | School Suspension minus th
. Percent of In-School
Enrolled at the | withan ; of th
Enroliment Suspension
School* mi enroli
compared to all °
other chidren; 1.0 | PO
suggest children; 1.0is equal | enrolled from that ) L sug
’ - is equal ’
disproportionality group dispropc
American Indian or Alaskan Native 2 0 0 0.7% 0.0% 0.00 0.00 0.00 <
Asian 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -
Black or African American 10 1 1 3.6% 25.0% 2.9 0.10 .87 2
Hispanic or Latino of any race 156 2 2 56.5% 50.0% 0.19 0.01 077 E
Native Hawailan or Other Pacific Islander| 0 0 0 0.0% 0.0% N/A N/A N/A N
Two or more races 20 0 0 7.2% 0.0% 0.00 0.00 0.00 -
White] 68 1 7 24.6% 25.0% 7.14 0.10 102 <
Totals 276 4 10 100.0% e
4 children with an in- 10 in-school
school suspension suspension events

Z&N@Wﬁ
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Child ID by ISS_OSS_DIS

Filters that you can select to see
suspensions or dismissals by Child ID

Gender Z= 97| Ethnicity
[ Female | [ Hispanicor Latino of any race
[ vale .| [ NotHispanicor Latino
Tofiter by a
category, DLL = Race =
select the .
category of [ DL [o
interest. [ Non-DLL .| [ BlackorAfrican American
White
3

0=No 1SS Total = 0SS Total = Expulsion
1=Yes [ 0 [ 0 l [ o
[ER ] [z
To see children
with a specific
event, select 1.
Child ID = In-School Out-of-School Expulsion
(blank) 0 0 0
c7 0 2 0
ca 1 0 1
c20 0 0 0
c2 0 P ~
s 2 Child IDs and the total
c5 0
= 0 number of events

What causes an alert? ©

‘ile for In-School Suspension (ISS) Events

Filters that you can select to

see suspensions or

dismissals by demographic
variables

z{mﬁ

o

1/14/202110:15 =)
Guid tion 1: Are outt tabl
uiding Question 1: Are outcomes equitable Guiding Question 2
forallgroups?
Suspension i
Child Composition | Suspension Ratio . :m' Risk Ratio o
Total comp
Numberof | Numberof | Numberof | = |The%of chidren with Totolnumberafin- | s on PO
Children | ChildreninGroup | In-School | "*%° | in-School | n-School Suspension | SchoolSuspension |1 T ™ minus th
Enrolled atthe | with i ions who  |Rate for group divided [events for the group of th
> Enroliment . Suspension
School* Suspension belongtoafocal | bythe Suspension | divdedbythe | 10T | enrol
Group group; RED cells Rateforallother | number of children pan Positiv
other chidren; 1.0
suggest children; 1.0is equal | enrolled from that sug
is equal

disproportionality group dispropc
I Native] 2 0 0 0% 0.0% 000 000 000 E
Asian| 20 0 o 7.2% v.un 0.00 0.00 0.00 -
Terican| 10 1 1 3.6% 25.0% 296 010 887 2
ny race| 156 2 2 56.5% 0.19 0.01 077 -t
Slander] o 0 0 0.0% N/A N/A N/A N
e races| 20 0 0 7.2% 0.00 000 000 -
White] o8 1 7 20.6% 25.0% 714 0.10 102 3

Totals 276 4 10 100.0%

* Child Composition value
* Why? More reliable metric for programs with small enrollment

This Photo by Unknown Author is licensed under CC BY-SA
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Understanding Common Measures
of Disproportionality

Child Composition Value

*Percentage of children who receive BIRs who
belong to a specific focal group

1@ hiidren with at least 1 BIR

5 are Black
X or African
American

This value is NOT affected
by an individual child or
children with multiple BIRs

# of Black o
children with

13% are Black or
American.
Total # of childr,

with at least 1

2/5/2021
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What does this value tell me?

* Whether you have Enrollment vs
more children who Composition
have at least 1 BIR =9 of all children % receive a BIR
that belong to a 45
specific group than 0
what is expected given
their total enrollment %0

*Value should be close
to their representation
in program enroliment

Black or African American Children

L neemi

Child Composition Value vs
E-Formula Value

ile for In-School Suspension (ISS) Events

1/14/202110:15
Guiding Question 1: Are outcomes equitable Guiding Question 2
forallgroups?
Suspension Ei)
Child Composition | Suspension Ratio e Risk Ratio a
Total g
Number of Numberof | Numberof | . |The % of chidren with Totalnumberof in- | (oo (CPIECO1
Children | Childrenin Group | In-School | [ **"F" In-School in-School Suspension | School Suspension | % <1< " \minus
Enrolled at the | with an In-School | St ion| . oliment | SUSPensions who  |Rate for group divided |events for the group|| ¢ 0 Lo of th  Guiding Question 3: How
school* Suspension  [Events from| belong toofocal | by the Suspension | divided by the || :,e oy | enrdi much of your focal group is
Group group; REDcells | Rate forallother | number of children » o by di ic
suggest children; 1.0is equal | enrolled from that P suf discipline?
disproportionality group
i E-Formula /
I Native 2 [ [ 07% 0.0% 000 0.00 . Risk Composition
Asian| 20 0 0 7.2% Gom 0.00 000 positi
merican 10 1 1 36% 250% 29 010 887
iny race 156 2 2 56.5% S 019 001 077 1
slander| 0 0 0 0.0% 0.0% N/A N/A N e Ly The upper bound of
re races 20 o 0 7.2% 0.0% 0.00 0.00 500 % of children in a group with |  what would be
White| 8 1 7 2.6% 25.0% 714 0.10 USPEMRIRS TCCQUMES | ¢ feast one In-School expected given the
Totals 276 4 10 100.0% Jor oy hren of i size of the
‘particalar group !
population
0.0% 0.0% 5.0%
0.0% 0.0% 2020 |
10.0% 10.0% B0% |
20.0% 13% BL.3%
N/A N/A 0.0%
0.0% 0.0% 20.2%
70.0% 15% 46.2%

Am%
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Risk Ratio Value

*Risk of one group vs the risk of another group
*1.0is equal
* Only highlighted when over 1.0 and there are 15+
children in that group
* This value alone does not cause an equity alert

* First calculate risk for each group
# of children in group w/ at least 1 BIR

# of children in group enrolled in the program

* Next, calculate risk ratio value

Risk of focal group

Risk of comparison group

}Jmﬂ

Example

15 Hispanic or Latino children enrolled in a program

Yot kol o B éﬁﬂﬂﬂ.’_\‘ﬂﬂ‘
W L { ] L) LA |
@@@

@9%?9@9?@’?%9??

Tl L Tl Lol Tl Yl ]
GREEESHE SR

30 “All Other” children, 10 with at least 1 BIR

Hispanic or Latina children with at

#of children in group with at east 1 BIR 0,
least 1 BIR 33 /0
— 5 _ -
4 of children in group enrolled — 15 W Ofthe 15 Hispanic or
in the program Hispanic or Latina children Latino children,33% have
enrolled in the program at least one BIR.

All Other children with at least 1

#of children in group with at R 33%
least 1 BIR 10

] ] .

— mmmm Of the 30 other children,
# of children in group enrolled 30

33% have at least one
in the program All Other children
enrolled in the program BIR.

ém%
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Continued ...

33%
Hispanic or Latine children’s 1 O
Risk of focal group risk for a BIR
- = = Hispanic or Latino children
Risk of comparison group 33% are 1.0 times more likely
s to have at least one BIR
All other children’s risk for a BIR than all other children.

*Interpreting the risk ratio value TS VAlISISINGT

affected by an

Risk Ratio Value Level of Disproportionality individual child or
1.0 Equal risk 2 .

1.25 25% higher risk Chllqren with
1.50 50% higher risk multiple BIRs
2.00 Two times higher risk

2.50 2.5 times higher risk

3.00 3 times higher risk

>3.00 Yikes!

BIR Composition

* Examines the number of BIRs for your focal group compared to the total
number of BIRs in the program

* This value is impacted by children with multiple BIRs

* Example

agsc2erresreree

‘ﬁﬂﬂﬂ bﬁaaﬂnnnh
.

““““ (A ]
'\A"\ ﬂ ﬁ‘ - -

Hednada et clag

# of BIRs for Black or African American 30%
# of BIRs for Black or African children )
American children 9 — Of the 30 BIRF written,
30 W 30% are attributed to
. Black or African
Total # of BiRs in the program Total # of BIRs in the program American children

émﬂ
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Children with Multiple BIRs

*Measures that look at groups of children are
NOT impacted by children with multiple BIRs:
* Risk
* Risk Ratio
¢ Child Composition

*Measures that look at patterns of BIRs that
ARE impacted by children with multiple BIRs:
* BIR Composition

émﬁ

Not just the # of Children with BIRs

* Determining when action
is needed is based on the
use of multiple metrics
and involving multiple
stakeholders

I

* Important to keep in mind ¥
that with small groups of
children, a few kids can
have a big impact

* Might change how you
intervene

2/5/2021
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Quarterly Equity Review Process

J_QNCPMI ﬂ

BIRS Data-Based Decision-Making Guide

Behavior Incident
Report System:

Behavior Inc

ident Report Systerm: Data-Based Decision-Making

Contents
Overview 1 Individual Child Analysis 22
Child Level Look 22

Look-Think-Act Process 2 S Lavei i %
Quick Guide Data Review 3 ChadlevelAct “

Data Analysis Preporation for Monlhly . Tredkion Skdements Uity o Dol Based

Leadership Meeting. a

Decision Making Approach

Program Lovel Data 3

Summary Graphs 5 Quarterly BIR Equity Data Review 29

Data Coordinator Monthly BIR Data Review Step 1: “Is There o Problem?” 29

s ;

Summary 9 Step 2: Why is it happening? 33
Data Review Process 10 Step 3: Narrowing the focus 36

Step 4: Refiection on Variables and Need for

Pre Level Dat n
N Additional Data,

Fragram Lavel tdok. e Step 5: Problem Solving and Action Planning
Program Level Think % Suggestions/Exampies
Progrisn Lavelact e
BIR Equity Data Review Worksheet 42
Classroom Level Data 18
NCPMI ossiar Lavel 10k 15 Understanding How o Share Data %
Classroom LeveiTink B e & Dot Entry and Gl
Classroom Level Act. 21 pRencix /- Daia Sy am valtty

Checklist 48
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Equity Worksheet

anvioringident Repart Sysem: Dara-Basad Dacion-Making Guds

Benauior Incicent Reportsystem: Dare-ase Decsion MaKing Guide

2/5/2021

Equity profile: C. Child Composition Value
BIR Equity Data i o Dos oo
Review Worksheet T Chitd composition Statements:
Comparson Group: — e ehilgren who recei ane 8, e
Step 1:“Is There a Problemg"” Ofthe —ehidren uhs Ve ofieostone 8% = Sof the foral
J e pe=r—
A Eqity Alers ortne chidren who recaived of least one B, % ore
s ot the fotal
z Soce/Hhriciy Gonder tersiohus ot statos e —
Inciasnt requency o o o o
5 =] =] 5] =] o
o Bl =l o Bl Risk Ratio Value
- = =l g = Risk rafio statements:

B Recording Values children are firmes more likely 1o have at least one BIR than all ofher children.
cauity Prfic Cs mos oo children are fimes mors kel fo have ot least ane BIZ han ollcihar chidren.
Group Chitd Composiion | concern? | - misk Rafio value | Conoern?®

i 3
| american ingian or Alaskan native a o Step 2 Why s # happening
= ] 5] A BIR Incident Frequency
e/act orafiean Amercan =] 5]
eparic or Laino ot amy roce 5] 5] Srovp. ot # of SRS
Hative Hawaiian or Other Pacilic isander a a T PROGRAM.
Foca Groug]|
o or more races =l = ‘Comparison Group: |
| wnire a o
i =l = B Problem Behavior Idcntification
= =] 5]
A, T 3 FocalGroup. Comporison Group
o [eer sor e
= o 5] i e |croren oe: |cnioren
ey a o 1
ion-out o [=] 2
2
I e Total rumber of from the focol group for the most common behaviors
4 [ = I |
[ | |
|2 I |
= [ 1
fions | 43 £ N
»
Step 3: Narrowing the focus
. Gather your data
.
Equity Worksheet e =
Probiem Senavior
Aoty

(continued)

“AamiristTarve Folow-Up

B, Precision Statcments

Focal Group Precision Statement:

81R: are most commony susd fo, cniiren
or [Frobiem Banavier]

in [Activity]

witn [Others Invoivea]

to [Pessible Mativation].

The most common respanse s [Resporse]
with [Adimin Follow-Up]

Comparison Group(s) Statement:

BIR: are most commonly ssusd fo. chiigren

for [Problem Beharvior]

n TActivity]

with [Others Invaived]

o [Fossible Mofivation].

The most common response s [Resporea]

witn [Adimin Follou-Up].

L Ncem
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Review of Equity Alerts
Allows Team to Quickly Answer:

1. To what extent are children in demographic groups experiencing
behavior incident reports?

2. Which child demographic groups are at risk for exclusionary discipline
action that is ISS, OSS, or dismissal/expulsion?

3. Does the equity alert identify a problem that is program-wide, centered
within one or two classrooms, or centered on one or two individual
children in the focal group?

ém%

Step 1: Is there a Problem?

_ . Examine child
Ideng;‘é/rfsquﬂy o Record values g composition

EES

Identify your

Examine your focal and
risk ratio value comparison
groups

17
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Step 2: Why is it Happening?

BIR INCIDENT PROBLEM BEHAVIOR
FREQUENCY IDENTIFICATION

L NcPmi

Step 3: Narrowing the Focus

@ Gather Data

v Create Precision Statements

% Review Statements

2

émﬁ
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Review
Statements

Are there data to support statements?

Is the stated related to the problem logically
and based on a review of the data?

Can teachers or program leaders change the
variables identified as factors in the summary
statement? (i.e., do they have the resources
to address these variables?)

Do teachers or program leaders have the
authority to address these variables identified
in the summary statement ?

Step 4: Reflection on Variables and Need for

Additional Data

Look- Think- Act

2/5/2021
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Step 4: Reflection on Variables and Need for
Additional Data

Look-Think-Act Process

m -

Look

Examine data for
trends and meaningful
associations

In the “Look” step, the leader-
ship team should refrain from
jumping to an inference about

team should identify what they
see factually without coming to
conclusions.

the darta. In the initial review, the

Think

Ask questions related to
the data that might help
with inferpretation

In the “Think” step, the team
engages in a discussion to make
interpretations about the dara. The
team begins to identify their infer-
ences or conclusions based on the
data thar offer evidence for those
conclusions.

Act

Make decisions as a
team and identify the
action plan needed fo
put the decisions in place

In the “Act” step, the team iden-
tifies actions that will be imple-
mented in response to conclusions
from the data. Steps might include
multiple actions (e.g., the provi-
sion of professional development,
changes in program procedures,

etc.), the collection of additional
data, and/or a decision to continue
to monitor a particular situation or
dara set.

émﬁ

We have an Equity Alert. Now What?

Look-Think-Act

Think

* At what level is the problem happening
* Program-Wide?
* Specific classrooms?

*Why is disproportionate discipline occurring in our school?

*What evidence do we have to confirm or refute why this is
occurring?

Spending time examining why the issue is occurring sets
you up to better address that issue.

émﬁ
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We have an Equity Alert. Now What?
Determine the Why

*What additional data do you need to determine the ‘why’

* Examples of existing additional data
- Fidelity to the model
+ Early Childhood Benchmarks of Quality (EC-BoQ)
 Teaching Pyramid Observation Tool (TPOT)

» Coaching resources
* Equity Coaching Guide
* EC-BoQ Cultural Responsiveness Companion

Conage Continuum of Education Equity
Status quo Incremental, sporadic Pockets of sustained Systemic transformation
Improvement success
Apathy Awareness Advocacy
No perceived need for Acknowledgment of a Active implementation,
change in practice . need for changes in ’ reflection, evaluation, and
practice, but uncertainty refinement of knowledge-
about what/how informed practice
Ignoring, minimizing or Acknowledging inequities Consciously and Consistently, courageously

disregarding evidence of
inequities correlated to race
and culture

“We have other priorities
right now.” “It's not like
these problems are unique

that are correlated to race
and culture; learning about
root causes; learning about
culturally responsive and
equitable practices

“These inequities are
impossible to ignore.” “I
want to make a positive
difference.”

purposefully applying a
culturally responsive and
equitable lens to one’s
decisions and actions, to
close gaps in opportunities
and outcomes

“I'am personally committed
to taking specific, concrete
actions to promote equity in
my context.” “I will hold
myself accountable.”

collaborating with others to
disrupt systems of
inequities and close gaps in
opportunities and outcomes

“I will join with others and
leverage our collective
knowledge to create more
equitable systems.” “l am
accountable to others.”

Antipathy — actively or
forward along the continuum

g, aging or impeding movement of oneself and/or others

need to take res;

sibility.”

“Why do I/we have to do this?” “This is stupid.” “I'm sick of talking/hearing about this.” “We’ve been down
this road before.” “l already to this stuff.” “This is too hard.” “It’s not really going to make any difference.”
“This is their problem . . . the
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Early Childhood Program-Wide PBS
Benchmarks of Quality

} Errhs Childhand Prasram Wida PRS a
/, NCPM Progmm-_Wide Professional 24. A needs assessment and/or observation tool is used to
Expectations Development determine training needs on
and Staff Pyramid Model practices.
Program Name: Support Plan 25 _Allteachers have an individualized professional
','::mm —3 -continued- Monitoring 35. Data are collected, summarized with visual displays, and
Impl i reviewed by the leadership team on a regular basis.
‘ and Outcomes | 34. The program leadership feam monitors implementation
[ﬁ",:::.'. fidelity of the components of program-wide implementation
N Staff Buy and uses data for decision making about their

e | implementation goals.
Team 37. The program measures implementation fidelity of the use of

Pyramid Model practices by classroom teachers and uses
data on implementation fidelity to make decisions about
professional development and coaching support.

38. The program collects data on behavior incidents and
program actions in response to behavior and uses those

Procedures for
Responding to

Chulle.nging data to address child and teacher support needs.
Behavior 39. Behavior incident and monthly program action data are
analyzed on a regular basis to identify potential issues
T ooei related to disciplinary action bias.
T,"j—:g Professional 40. Program-level data are summarized and shared with
thep| Development program staff and families on a regular basis.
ouidg and Staff 41. Data are used for ongoing monitoring. problem solving.
& Team| sypport Plan ensuring child response to intervention, and program
crifice improvement.
work:
the . -
| to request assistance when needed. A plan for addressing
—n

the child's individual behavior support needs is initiated
following requests for crisis assistance.

ZZ NCPM| I

*Resource for teams
« Action planning resource
specifically addressing values Early Childhood
related to equity and cultural Program-Wide PBS
responsiveness Benchmarks of Quality
(EC-BOQ)

CULTURAL RESPONSIVEMNESS
COMPANION

\\N

(E. Kinavey Wennerstrom, S. Stegenga, R. Allen, K. Mcintosh,
J. L. Smith, 2017)

Aug 31,2018
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ACTion Planning for Program-wide

*Use EC PW-Benchmarks of Quality (EC-BOQ) Cultural
Responsiveness Companion
* Questions tied to and expand implementation BOQ
* Resources for each question
* Appendix with additional resources
*Increase opportunities for family and community
involvement

*Share data with staff and brainstorm ways to improve

_}}JNCPMI ﬂ

Early Childhood Program-Wide PBS
Benchmarks of Quality
Cultural Responsiveness Companion

Appendix C: Sample Equity Audit

An Equity Audit can provide a comprehensive review that will help pinpoint and address specific program trends,
climate, policies, and practices that may result in disparities in discipline practices. It includes a comprehensive review
of all available data sources including the TPOT, Pyramid Model Coaching Equity Guide, EC BOQ Culturally
Responsive Companion, BIR equity alerts, and other available data sources such as staff and parent surveys.

The Sample Equity Audit provides examples for when and what data should be reviewed to ensure that program cul-
ture and practices are inclusive and unbiased. The data sources identified in this sample are specific to the Pyramid
Model. However, each program may have additional program data thar may be important to include.

ZNCPMI I — T
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*Resource for practitioner
coaches.

*Not an additional fidelity of
implementation measure

*|s part of collaborative
practice-based coaching

Pyramid Model Equity

Coaching Guide

process

Step 1

Instructi

Review these g
The bullets are
are no requireg
itcm that are a

Question
1. Doleart
are aligl
» The
for chi
reflect
music |
» Onad
align o
ht

food it

2. Does th(
or coop

> Teachd
torstia
collect

» Daily{
cwopet

3. Dothey
home I¢

» Rulep

» Classnt

»

Do teac
teachb
> Allchf
the stal
the ex|
helped
> Teaché

respect

L Neemi

B Y ] L —

8l
e0oo0o==

. 1cc..a Idantificntinn

Pyramid Model Equily Coaching Guide

just as you do with other coaching practices. For example, *That was a great strategy you used o connect with parents working
two jobs. I'd really like to share that with other teachers. Can you tell me more about how you did it?”

Reflcctive conversations on culurally responsive practices may be stimulated by angoing classtoom coaching and reficctions.
an obscrvation of a spec nit that suggests 1 question about a seacher’ practic. o following 3 mecting or professional
development in which culturally responsive pracices andior implici bias is discussed. Each of these contexts may require a
different beginning or sct of reflective questions.

TPOT observ:
obscrvation and practice-based coaching are one poine of entry. For example, the teacher may idenrify a va

s, reflcctions on the questions and cxamples posed in Part 1 of this guide, BIR review,

nd onging

of ways in which

they attempt to reach familics. Hawever, further review of the practice and reflections on Question 13 in this guide indicare
that less cffort s iniriated toward single-parent familics. This review and these obscrvations would indicare the need for furcher
rally resp d equity related to family cngagement

discu d cul

An observarion of a specific incident may also be the caralyst for a discussion of culrurally responsive practices. For example
you may obscrve an inciden in which a tcacher responds to ane child s challenging behavior by providing instruction on an
acceprable akcrnative behavior, but is more dircetive with a second child, teling them what not to do and removing them from
the activity. This incident may lead you to gather more data/information by reviewing BIRs and asking the teacher questions
about the dif

nce in her response,

Finally, 2 professional development activity or meeting around equity may lead 1 a coaching conversation and reflection about

implicic bias and culturally responsive practices. For example, you may have  reflection around vulnerable decision paints and

ht apply in a specific dassroom.
To prepare for discussions around culeurally responsive practices and equity concerns, coaches can review the following
comversation starters and reflective questions used frequently in Practiced Based Coaching.

¥ Describe what happencd when you...*

* How did the children respond 1o...2

» 1 noticed that you. .. Tell me mon

* Whar do yo

out that stratcgy

think would happen if...2

» Tell me how you felt abour.
> What might you try the next time?
» How did that compare t.

In addivion, coaches can review the follawing specific questions that may assist in entering conversations around culturally
responsive practices and equity:

'ces

S

maling guidance w the teacher on culeurally responsive prackes and

e o decpen theis underseanding of the practices n preparation for

implensentation. Prior 1 sharing any matcrial, it is importans for the

hoe and the clasroom coote

materlals, songs, and visuals that are aligned with the
ssroom?

' children work collectively or cooperatively?
and rules use the children’s home language?

Js. and cultural experlences fo feach behavior
il children?

ing, Head Star

r-ul!ﬂ

|mm Head Start Guide.

. Young Chibdeen, 2015, This link is an abwerace, The full articke can
IC. members

ssrocen. Young Childeen, 7102

versity i carly childhond. Brookes Publishing

ikiren 10 learm reusioes and schedhules. Eastern Connecticut Seate Universiey

DLL when teschers do noe speak the language.

o and idess thar fir an early chikihood peogram. Virnusl Lab School
w about langriage and suppostiog lunguage diversey. Vistual Lab School

arces for supporting DLL

el Innavations
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Pyramid Model Equity
Coaching Guide

» Used by the practitioner coach:
* After assessing classroom practices with TPOT
« After establishing a strong collaborative coaching partnership
« After coach has conducted observations
* As part of data review about classroom practices
* BIR summaries
* Classroom products and records
« Other data related to classroom practices (e.g., ECERS, CLASS)
* Includes:
* Reflective questions highlighting culturally responsive practices
» Resources for coach and teacher
- Ideas for feedback session

émﬂ

Resources
http://pwpbs.cbcs.usf.edu/links.html

UNIVERS
l SF SOUTH i 2

& COMMUNITY

ultural Responsiveness and Implicit Bias
imacia/sm AT 00 g

Cultural Responsiveness and Implicit Bias

Table of Contents
This binder is designed e Discipline and Equity
provide teams resaurces for
addressing cultural
responsiveness and implicit
bias in early childhood

programs. = Disproportionate Discipline and Early Childhood

- Program Leader's Guide

« Expelling Expulsion

for Early Childhoot

« School Suspensions are an Adult Behaviors
rmedialgeMTkxODEAMD.

\

-
LiveBinders:

What is Implicit Bias?

[ Ve | « News Artile Teachers implicit bias'starts in preschool

= Awareness Activities

m = Implicit Bias and Education

« Implicit Bias Mythbusters

« Harvard Implicit Bias Test

éi « Implicit Bias Test FAQ

ATt

« Four Hidden Teacher Biases
« Training Recommendations

= Awareness of Bias

« Implicit Bias- Yale Study-Washington Post

= Having Conversations about Race, Bias and Equity

« What is Implicit Bias- video clip

émﬂ
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Example of Staff Survey

uestions regarding PWPES Everyone has their own
Using a scale from 1 to 5 with 1 being you agree a little with the statement and 5 being that you strongly biases_ | know hOW to Iocate
agree with the statement.

resources to help me

1]

| feel having a program-wide approach for behavior and social-emotional learning is important.

T2 3 s assess my own and how
2) 1am willing to try new strategies in my classroom to improve behavior and increase social- this might impact my
emotional skills for all children. .
12 3 a4 s teaching.
3) Ifeel | have received the necessary training and

PWPBS SURVEY

1 2 3

N
o
et
o

4) Ifeel using culturally responsive practices in myRkERY
needs of children and their families.

1 2 3

IS
o
IN
o

ey
©

5)

I regularly assess my classroom to ensure my m

g
o

representative of the diversity of the children a
1 2 3

6]

Everyone has hisfher own biases. I know how td
how this might impact my teaching.
1 2 3

N
3

7]

Receiving professional development (i.e. article)
practices is important to ensure | am being incl
1 2 3

- .
~ RS
~ R
~

- .
-

> TR

Zneem
. .
Addressing the Early Childhood BoQ
Professional 21. A plan for providing ongoing support. training. and
Development coaching in each classroom on the Pyramid Model
and Staff including culturally responsive practices and implicit bias is
Support Plan developed and implemented.
News Aticle Teachers Your team needs to develop a plan that includes helping teachers understand
oy chshet) implicit bias and to understand how implicit bias might impact how he or she
R responds to challenging behavior.
R @)
Eauaton Your plan might include: of
[p—
Harvard Imgict Bias Test * Having teachers watch a video on what is meant by 'implicit bias’
Imeict Bas Test FAQ followed by a discussion on how this impacts work in the classroom.
Fouracen oo There is an example on tab labeled ‘implicit bias and education’.
iases
Toomg e + Have teachers take the Harvard Implicit Bias test and engage in a
< discussion with your staff about the implications of the results. The FAQ
Asracans o s in the tab above can help you think about how to faciitate those r i @ Lt
Iw‘f‘;'t:\'n: = discussions. o =\ 5
ovogmioerts| . the i ion under the 'Training Recommendations' tab
from Preventing Expulsion and utilize their recommendations to plan a a™
sequence for ongoing support and training. = >

* Watch the webinar titled 'Having Conversations about Race, Bias and
Ethnicity' and identify some key parts you would like to review with your
staff.

* Have staff read an article about the specific topic your team would like to
address and discuss at a staff meeting.

SRI Education’
A UASION OF SV MTTRAIONA r
-
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Cuturaly Resporsive

The Mindful Reflection Protocol
‘ A Process for Checking Unconscious Bias
Step 1: Ask the teacher to describe the behavior or interaction.

. Describe what you and the student said and did like it was a movie
b. Describe how the student reacted o your actions or comments?
c. Collect notes on multiple days and at different times of the day if you can.

Step2:  Give the teacher an opportunity fo reflect on his feelings and thoughts when working with the
student.

. How does this student make you feel? What tiggers you about this behavior?
b. What are your assumptions? Why do you find the student problematicg

Seros Stepd:  Ask the feacher fo explain his inferprefation of the student's behavior.
‘Readness and Success of
. Whats your inferpretation of the student's behavior?
B s b. Whatleads you fo this interpretation?
Dstiverng on the Promisa €. What are your asumptions?
Y d. What are your expectations for the situation? How is the student not meeting your
5""'“ aie doro il expectations? In what way is the behavior interfering with learning?

R Stepd:  Ask the feacher fo consider allemalive explanations of the student's behavior. Guide the
cutualy aggroceate 2) Choose an arti teacher through the pr and reframing
USRI "? tab and inoll the behavior based on values and of
Recognizng Indhicual i
Characlerstcs Childhood Leader . Review fhe explanations and reflect on why the student may be doing what he or she
Newsotsn on one principle 2 does. Lok for pattems in your behavior and e student's behavier.

Cutiay b, List altemative explanations or inferpretations of the student's behavior.
Toatos el 3) Review the 'E
Cuturaty ) th 3 Step5:  Help the teacher identity one small change he can make fo reframe the behavior and
Swategs 1o Support Young month and coact respond differently fo it. Make a plan for genfle implementation.
Crien.
et a. How will you change or respond differently?
Cuturaty b. Brcinstorm ideas on how to change the environment, your actions, and/or expectations
Goassnas tcReary for this student.
:“‘_;:‘:‘.‘,';._, . Experiment with responding differently. Note what happens. Reflect on your feelings as
Respanst Classroom well s the student's response.
RO o d. Be mindful of your own friggers and find ways fo manage when you are ... S.0.D.A)
Cutrsl Responsuenass
Gt e Stop &:  Confinuously rvisi his process 1o feassess your abutions and dentil progress with the
e student.

a. Notice when you are o interpreting @ deficit

perspective.
b. Remember fhat this processis a confinuous one. so create opportunities fo revist the
_ steps periodicaly fo confinue your growih and Understanding of students.

L Neemi

Adapted from Dray and Wisneski, Mindful Reflection as a Process for Developing Culturally Responsive Practices (2011)

Believe
all students
will learn

Preventing Suspensions and Expulsions .‘
in Early Childhood Settings =

1.1: Collect and examine data on behavior incidents to
make disciplinary practices and policies more fair for all

children
ent” in early childhood
Page Contents:
- How do | do this?
- What Barriers Might | Run Into and

What Are Solutions?
~Where do | go for more resources?
-R

ces

ngd.

Back to Recommendations

elp in a number of ways:

= Data can help you understand how exclusionary discipline is used at your
school and help you see areas of policy and practice in need of change. In

suspension and expulsion, y st fir fine what they are (e,

preventexpulsion.org
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Links to Resources

* LiveBinder
* http://pwpbs.cbcs.usf.edu/links.html
 Early Childhood Program-Wide PBS Benchmarks of Quality
* https://challengingbehavior.cbcs.usf.edu/docs/BoQ_EarlyChildhood Pro
ram-Wide.pdf
*Pyramid Model Coaching Guide
* https://challengingbehavior.cbcs.usf.edu/Implementation/Equity/Guide/in
dex.html
« Early Childhood Program-Wide PBS Benchmarks of Quality,
Culturally Responsiveness Companion
* http://challengingbehavior.cbcs.usf.edu/docs/ECBoQ_Cultural-
Responsiveness-Companion.pdf
*Preventing Suspensions and Expulsions
* https://preventexpulsion.org

.
Questions
olf -0 4
% @
.
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http://pwpbs.cbcs.usf.edu/links.html
https://challengingbehavior.cbcs.usf.edu/docs/BoQ_EarlyChildhood_Program-Wide.pdf
https://challengingbehavior.cbcs.usf.edu/Implementation/Equity/Guide/index.html
http://challengingbehavior.cbcs.usf.edu/docs/ECBoQ_Cultural-Responsiveness-Companion.pdf
https://preventexpulsion.org/

Webinar Series

*Next webinar will discuss how the BIRS can be used as a
coaching tool to support programs, practitioners, and
children

« April 2021 (registration announced in March)

L NcPmi

Survey and Certificate

Recording Viewers
* Type URL in presentation into a web browser window
* URL is case sensitive

& c O @ wff.p-;"bit.ly‘|

323 Apps W Bookl A pasnc.s/mis b

émﬁ
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Visit us online at
ChallengingBehavior.org

L NCPMI 8

Natfional Center for
Pyramid Model
INNOVATIONS

Thank You

Office of Special
Education Programs

The contents of this presentation were developed under a grant from the
U.S. Department of Education, #H326B170003. However, those contents
do not necessarily represent the policy of the U.S. Department of
Education, and you should not assume endorsement by the Federal
Government. Project officer, Jennifer Tschantz.

émﬂ
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