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National Early Childhood 
Inclusion Indicators Initiative

•The initiative is co-led by the Early Childhood Technical 
Assistance (ECTA) Center and the National Center for Pyramid 
Model Innovations (NCPMI) and includes partners from across 
the early care and education system. ECTA Center is leading 
the development of the state and local program leadership 
indicators and the NCPMI is leading the development of the 
early care and education environments indicators.
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Who are the Inclusion Indicators for?

•The inclusion indicators are 
designed to support state 
leaders, local administrators 
and front-line personnel in the 
early care and education 
system providing programs 
and services to children, ages 
birth through five and their 
families.

Inclusion 
Indicators 

Stakeholders

• US Department of Education, Office of Special Education Programs (OSEP)

• Department of Health and Human Services (HHS)

• Child Care State Capacity Building Center (SCBC)

• National Center on Early Childhood Development, Teaching, and Learning (NCECDTL)

• National Center on Early Childhood Quality Assurance (NCECQA

• National Center on Parent, Family, and Community Engagement

• Center on Enhancing Early Learning Outcomes

• Early Childhood Personnel Center

• Early Childhood TA Center

• National Center for Pyramid Model Innovations

• IDEA Infant & Toddler Coordinators Association

• National Association for the Education of Young Children (NAEYC)

• National Association of Early Childhood Specialists in State Departments of Education (NAECS-SDE)

• National Association of State Directors of Special Education (NASDSE) 619 Affinity Group

• The Children’s Equity Project, Arizona State University

• Nevada Department of Education, Office of Special Education

• North Carolina Department of Public Instruction, Head Start Collaboration Office

• North Carolina Early Learning Network (NC-ELN)

• Pennsylvania Office of Child Development and Early Learning (OCDEL)

• Santa Clara County Office of Education, Inclusion Collaborative

• University of Maine's Center for Community Inclusion and Disability Studies (CCIDS)

• Vermont State Agency of Education
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State and Local Program Indicators

Early Childhood Education Environment (ECEE) 
Inclusion Indicators

• Indicator 1- Promotion and Acceptance of Individual Differences

• Indicator 2- Family Partnerships

• Indicator 3- Social Emotional Learning and Development

• Indicator 4- Meaningful Interactions with Peers

• Indicator 5- Curriculum

• Indicator 6- Instruction

• Indicator 7- Collaborative Teaming

• Indicator 8- Assessment

• Indicator 9- Culturally Responsive and Disability Affirming 
Practices 
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INDICATOR 1: PROMOTION AND ACCEPTANCE 
OF INDIVIDUAL DIFFERENCES

Personnel promote acceptance 

and appreciation of children’s 

individual differences and 

varying abilities with a focus on 

children’s strengths and 

contributions to an enjoyable, 

engaging and positive learning 

environment.

INDICATOR #2: FAMILY PARTNERSHIPS

Personnel develop authentic and 

culturally responsive relationships 

with families that involve daily 

communication about children’s 

learning and development and 

frequent celebrations of the child. 

Families are provided with 

multiple and varied opportunities 

to provide input into their child’s 

learning and supports.

“The intention of the actor 

does not matter; how the 

actions feel to those acted 

upon does matter.”

Colker, 1987, p. 67
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INDICATOR 3: SOCIAL EMOTIONAL LEARNING 
AND DEVELOPMENT

Personnel foster positive and 
culturally responsive adult-child 
relationships, establish predictable 
routines, and intentionally teach a 
range of social emotional skills. 
When children engage in 
challenging behavior, a team-based 
approach is used to understand 
what the child is communicating, 
how to adapt the environment, and 
what social emotional skills to teach 
and/or strengthen.

INDICATOR 4: MEANINGFUL INTERACTIONS 
WITH PEERS

Personnel use various strategies to 

promote interactions between 

children without disabilities and 

children with disabilities. This 

includes organizing the environment 

and teaching specific social skills to 

children that promote peer 

interactions for all children, 

encourage peer interactions with 

multiple exchanges, and increase 

the complexity of peer interactions.
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Red Light, Green Light-
CONNECT MODULE

INDICATOR 5: CURRICULUM

Personnel develop, or modify and implement teaching plans that 

optimize the amount of time all children spend engaged in 

activities (small and large group, play, and other routines (e.g., 

arrival, snack)) and across all domains of learning.  The planned 

activities consider the specialized equipment, assistive 

technology (low and high tech), and materials needed for children 

with disabilities.
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https://www.connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-17/
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INDICATOR 6: INSTRUCTION

Personnel use child-led, culturally responsive, embedded, 

and other evidence-based instruction during naturally 

occurring routines (e.g.: small and large group activities, play, 

adaptive) to provide all children with sufficient opportunities to 

learn and practice the skills that the team, including the 

family, has identified as important for the child’s learning. 

Individualized adaptations and instructional supports are 

provided for children to access learning opportunities.

Rolling with Friends-CONNECT MODULE
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https://www.youtube.com/watch?v=11StFJEzDf8
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INDICATOR 7: COLLABORATIVE TEAMING

Personnel use communication 

and collaboration strategies with 

interdisciplinary team members 

(e.g., special educator, 

occupational therapist, speech 

and language pathologist) and 

families to share information, 

review data, plan, and implement 

instructional supports and 

adaptations for individual children 

completely within the natural 

environment. 

INDICATOR 8: ASSESSMENT

Personnel use ongoing 
observation and assessment 
practices that span all areas of 
development and are culturally 
responsive, non-biased, and in 
children’s primary language to 
understand children’s learning 
and development. Data about 
individual children’s learning are 
monitored and inform the use of 
adaptations or additional supports 
for children.
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INDICATOR 9: CULTURALLY RESPONSIVE 
AND IDENTITY AFFIRMING PRACTICES

Personnel use culturally responsive and identity 

affirming practices, including: (a) being conscious 

of the ways in which race, ethnicity, social class, 

language, immigration status and disability are 

constructed and the impact of various intersecting 

identities (e.g., race and disability) on individual 

children and families’ experiences, (b) learning 

about and improving their own awareness of 

implicit and explicit biases, (c) forming 

relationships with children and families from 

various cultures, and (d) providing learning 

activities that connect to children’s experiences, 

funds of knowledge, and cultural/familial norms.

Personnel use various strategies to promote interactions between children without disabilities 
and children with disabilities. This includes organizing the environment and teaching specific 

social skills to children that promote peer interactions for all children, encourage peer 
interactions with multiple exchanges, and increase the complexity of peer interactions.
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