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Behaviors
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=L isten with your computer speakers

uww=Chat your questions during the
discussion to have them posed to panel or
answered by the chat moderator

uw—w=Chat any audio/visual issues you are

having Q
Look for the question box on

the right lower corner; this is
where to chat!

12/13/2012



Handouts?

ww=You can download the handouts to your
desk top, see file share box on screen

ww=Handouts and the webinar will be
posted after the event

Welcome!

u_=Presenters:

wGlen Dunlap, TACSEI,
and University of South
Florida and University
of Nevada, Reno

Janice Lee, TACSEI,
and University of
Nevada, Reno
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Today’s Session

uw=Describe the background and purpose
of PTR-YC

uw_w=Describe the steps of the PTR-YC
model

w_u=Discuss how and when to use PTR-YC

u—w=Respond to questions and issues from
the field

e e e e e e e e e e e e e
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Challenging Behavior

» Any repeated pattern of behavior that interferes with
learning or engagement in prosocial interactions with
peers and adults.

» Behaviors that are not responsive to the use of
developmentally appropriate guidance procedures.

» Prolonged tantrums, physical and verbal aggression,
disruptive vocal and motor behavior (e.g., screaming,
stereotypy), property destruction, self-injury,
noncompliance, and withdrawal.

e e e e e e e e e e e e e e e e e e e e e

The “Most Serious”
Challe Behavign:;

m—= May be violent, or “out of control”

u= Sometimes lead to considerations of
exclusion, seclusion, or restraint

See Issue Brief on “Preventing the Use of
Restraint and Seclusion...”

www.challengingbehaviors.org

e e e e e e e e e e e e e
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Intensive Intervention

Targeted Sociql
Emotional Supports

Universal Classroom Practices

u=- If High-quality Classroom Practices are
Implemented:

“w~ Perhaps it isn't necessary to use individualized
interventions; or

~~ If it is necessary, perhaps the individualized
interventions won’t need to be so intensive or
effortful....

~ In fact, we see this all the time...

MESSAGE: Implement High-Quality Classroom
Practices

10
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Classroom Practices

1. Use 5:1 ratio of positive to negative/neutral
attention

2. Use predictable and comprehensible schedules
and routines

3. Use routines within routines .... To heighten
predictability

4. Teach behavioral expectations directly
5. Teach peer-related social skills

1

e e e e e e e e e e e e e e e e e e e e e

Intensive Individualized
Interventions

Positive Behavior Support (PBS)

An evidence-based process of
assessment and intervention for
establishing desirable, competent behavior
while reducing challenging behavior

12
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Prevent-Teach-Reinforce:
A Model of PBS for Schools

Glen Dunlap, Rose lovannone, Donald Kincaid,
olly Wi by

REINFORCE

THE SCHOOL-BASED MODEL OF

PTR for School-aged Children

ww= Found to be effective in elementary
and middle schools

ww= BUT, many aspects of PTR do not fit
very well with young children or with
preschool settings
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Prevent-Teach-Reinforce for Young Children
(PTR-YC)
by G. Dunlap, K. Wilson, P. Strain, & J.K. Lee
Paul H. Brookes Publishing..... March, 2013

PREVENT

REINFORCE

for Young Children

-7

il
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THE EARLY CHILDHOOD MODEL OF
INDIVIDUALIZED
POSITIVE BEHAVIOR

Pﬁ SUPPORT

L LECCEFCEERRTRRTRRERY

w1= A model specifically for preschool settings for
individualized intervention with challenging
behavior

uww- Detailed steps for designing and
implementing positive interventions

ww= Steps include: (1) Teaming and Goal Setting;
(2) Practical Data Collection; (3) Functional
Behavioral Assessment; (4) Intervention; and (5)
Follow-up and Next Steps

e e e e e e e e e e e e e
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Some Features of PTR-YC

w-Research-based Practices
wAssessment and Intervention
uww=Team-driven decision-making

u—w=All Behavior Intervention Plans (BIPs) include
at least 3 components:
w~ Prevent (antecedent manipulations)
~~Teach (instruction on social-communication skills)
~ Reinforce (consequences)

e e e e e e e e e e e e e e e e e e e e e

ww-Steps are scripted as much as possible

u—=-Each step ends with self-evaluation
(checklist)

u_1=Selection of interventions is menu-
driven

w—w=Entire process is manualized

12/13/2012



ww=\When a need for individualized intervention
has been identified, it is important to identify
relevant team members, including families

m—-Team meeting to discuss and identify goals

ww=-Begin with one target challenging behavior
to reduce

uww=Begin with one target appropriate behavior
to improve (e.g. social emotional skill)

e e e e e e e e e e e e e e e e e e e e e

PTR-YC Goal Sheet

3. Operational definition

12/13/2012
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Practical Data Collection

o~

- . = o - T R
u-Team identifies data to collect (based on
goals identified by team) using behavior

rating scales or frequency counts

ww=Data collection method identified (what,
when, how and who)

uw=-Data collection needs to be easy for
classroom staff to collect, as accurate as
possible, and measure what it is intended to
measure

e e e e e e e e e e e e e e e e e e e e e

o Behavior Rating Scale

Child: Rater: Observation period: Month:

Desirable behavior: Challenging behavior:
S=

- N w s wn
oo

4
3=
2
1

12/13/2012
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Behavior Rating Scale

Behavior Date
Hitting 8 or more &GN 5 \5(5]|5 @ 5|/5|5[(5|5|5|5|5]|5
6-7 times | 4 4@?@@@4?4 4|gyalala|alala
4-5times [3(3|3[3]|3(3(3|3|3|[®ar3\3|3(3|3[3]3
2-3times|2|2|2|2|2|2]|2|2]|2|2]|2]2 @22@2
O-ltimes [1|1f2|1|2|2|af1|a|1|2|1|T|1DldyT}h
Profanity l6ormore [5(5|5|5(5(5|5|5|5|5|5|5|5|5|5|5|5]|5
times (4|4 |4(4|4|4|4(4|4|4|4(4|4|4|4|4|4|4
12-15times |3|3|3|3|3(3(3|3|3(3(3|3|3(3(3|3|3|3
8-11times|2(2|2|2|2|2|2|2|2|2|2|2|2|2|2|2|2|2
4-7times|1|21(1(1|2|2(1f1j2|1f1f21|2|21(f1|2]|2|1

0-3 times
55% ormore |5(5[(5|5|5(5(5|5|5|5(5|5|5[5|5|5|5|5
Requesting 40-55% (4 |4 |4 (4|4 |4 |4 |4|4|4|4(4|4|4|4(4|4|4
Attention/ 25-40% |3(3(3|3|3(3(3|3|3(3(3|3|3(3(3|3|3(3
Assistance 10-25% (2 |2 |2|2|2|2|2|2|2|2|2|2|2|2|2|2|2|2
0-10% |1|1f2f212|1|21f2f2}|2j1(2f2|2|1)|2(2|21]|1

Functional Behavioral
Assessment

o S - i~
u—w=Indirect measures with a checklist format to
identify antecedents and environmental
influences, determine function and identify
effective reinforcers for challenging and
desirable behaviors

uw—w=Forms can be filled out individually, or as a
team

uww=-Goal: gather as much relevant information

as possible
e e e

12/13/2012
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FORM . " .
5 PTR-YC Functional Behavioral Assessment Checklist: Prevent
Challenging behavior Person Child:

1. Are there times of the day when challenging behavior is most likely to occur? If yes, what are they?

__Morning Before meals __Duringmeals | __ After meals __ Preparing meals
"~ Afternoan "~ Evening — Naptime
Other:

2. Are there times of the day when challenging behavior is least likely to occur? If yes, what are they?

Morning
Afternoon

Before meals __ During meals
Evening Naptime

__ Aftermeals _ Preparing meals

Other:

3. Are there specific activities when challenging behavior is very likely to occur? If yes, what are they?

_ Arrival _ Naptime _ Peer interactions _ Smack
Dismissal Toileting/diapering Centers/free play Transitions {specify)

_ Large-group times __Special event (specify) [ _ Meals - _

__ Small-group times —

Other:

4. Are there specific activities when challenging behavior is least likely to occur? What are they?

Arrival

Dismissal
Large-group times
small-group times

__ Naptime ___Peer interactions
Toileting/diapering Centers/free play

k
- Transitions (specify)
special event (specify) [ maeals

Other:

5. Are there other children or adults whose proximity is associated with a high likelihood of challenging
behavior? If 50, who are they?

Siblings Specify:_
Family member(s) Specify

_ Teacher
Parent

Care provider(s) Spectiy: _ Other children (specify)
__ Other adults Specify:
Other:

6. Are there other children or adults whose proximity is associated with a low likelihood of challenging
behavior? If 50, who are they?

siblings Specify: Teacher
Family member(s) Specify

_Parent
_ Other children {specify)

Care provider(s) Specif
__Other adults Specify:
Other:
oo T————

&M PTR-YC Functional Behavioral Assessment Checklist: Teach
Child

Challenging behavior Person responding

Does the challenging behavior seem 1o be exhibited in ordar to gain attention from other children?

Yes (specific peers)
o

Does the challenging behavior seem 1o be exhibited in order ta gain attention from adults? I so, are there
particular adults whase attention is solicited?

es (specific adufts) -

Daes the challenging behavior seem 10 be exhibited in order 1o obtain objects (e 4., toys, Games, materials,
focd) from ather children or adults?

Yes (specific objects)
o

4. Does the challenging behavior seem 10 be exhibited in order to delay a transition fram a preferred activity
o & nanpreferred activity

Yes (specifc transitions) -
__Ne
5. Dots the challenging behavior seem 10 be exhibited in order to terminate or delay a nonpreterred (e.g.,
diffiul, boring, repetitive) task or activity?
Yes (specific nonpreferred tasks or activities)
o
6. Does the challenging behavior seem to be eahibited in order 10 get away frem a nonpreferred child or adhlt?
Yes (specific peers or adults) -
o
7. What social skilsts could the child leam in orcher to reduce the likelihaod of the challenging kehavior
acurring in the future?
Getting attention appropriately Engaging in interactions (staying | __ Accepting positive comments
Sharing—giving a to on topic with peers and agultsin | and praise
Sharing—asking for 4 toy a back.and-forth exchange) Making positive cemments
Taking turns Giving a play idea {"You be the Giving praise 10 peers
__Beginning interactions with peers mammy”) —_ Waiting for acknowledg-
and adults Playing th toys ment o
Respanding or answering peers and materials with peers Skill te develop friendships
and adults
Other

T —
Jirce . ter
Allights s

s, Phill 00,
A Pbihing Ca. o

12/13/2012
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FORM

Checklist: Reinforce

7 PTR-YC Functional Behavioral A

Challenging behavior: Person

Child

1. What consequence(s) usually follow the child's challenging behavior?

Sent to time-out Gave persanal space

Sent out of the room

Talking about what just _
ed

__ Verbal reprimand
__ Reviewed dassroom rules
__ Physical prompt

_ Peer reaction

_ Physical restraint

than others?

happen — Activity terminated " Removal of reinfercers (e.g.,
__ Remaoved from activity toys, items, attention)
__ Natural consequences (specify)
Other
2. Does the child enjoy praise from adults and children? Does the child enjoy praise from some people more

__Yes (specific people)

No

3. Whatis the likelihood of the child’ behavior fe.g.,

follawing directions} resulting in acknowledgment o praise from adults or children?

Very likely | Sometimes

Seldom | Never

4. What is the likelinood of the child behavior resulti

corrections, restating dassroom rules) from adulls and children?

{e.9., reprimands,

ey ety [ someime [ swoom [

_ Nevar

5. What items and activities are most enjoyable to the child? Whar

reweards

ems or activities could serve as special

! interaction with adults
Social interaction with peers
Play

Teacher's helper
__ Extra time outside
Extra praise and attention from adults
__Tangibles (e.g. stickers, stamps)

High fives
Praise from peers
__ Praise from adults
Music
_ Puzzles
Spedial activity
___ Special helper

__ Extra time in preferred activity
Computer time

__ Artactivities (¢.g.. drawing pic-
tures, painting

__ Objects/toys (specify)

__ Food {specify)

Otherls)

Additional comments not addressed,

[o—— »

arce o Yo

pright © 2313 Panid M. Bre

biaking Co.

er The Eaity s Mhodel of ndbchakted Pstiet. Sebn
o Jorice Lz

Al nghis everved.

FORM . .
) PTR-YC Functional Behavioral Assessment Summary Table
Child: Date:
Behavior Prevent data Teach data Reinforce data

Challenging behavier

Desirable behavior

Hypothesis: When
then

as a result, _

son, P

fy Crilhood Modied of indivdualired Poritive Bearior Support

oy e Duniap, Keby Vil i, and Jamice K Lee
Copyright © 2013 Fad H. Brooke: Publrhung Co nc. Al nights rererved.

12/13/2012

14



Intervention

uw_w=-Menu of intervention options with complete
descriptions; examples and considerations
included

u_w-3 categories of interventions
wPrevent
wTeach
- Reinforce
uw=-Plans include at least 1 intervention from each
category, including how implementation will occur

e e e e e e e e e e e e e e e e e e e e e

FORM
% PTR-YC Menu of Intervention Strategies
Prevent strategies Teach strategies | Reinforce strategies
Provide choices Teach communication skills Reinforce desirable behavior
Intersperse difficult or nonpreferred Embed multiple instructional Reinforce physically incompatible
tasks with easy or preferred tasks opportunities behavior
Use visual supports and schedules Peer-related social skills Remove reinforcement for chal-
Embed preferences into activities Self-monitoring lenging behavior
Enhance predictability with schedules Tolerate delay of reinforcement Emergency intervention plan
Alter physical arrangement of the Teach independence with visual
classroom schedules
Remove triggers for challenging
behaviors

12/13/2012
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PTR-YC Behavior Intervention Plan Summary

Follow Up and Next Steps

ww=ldentify clear step-by-step instructions
for how the intervention plan will be
implemented, including who, how, where,
when and what materials are needed

uww=Use fidelity checklist to identify the
necessary steps

uw—w=Identify when progress will be reviewed

e e e e e e e e e e e e e
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FORM - " .
1 PTR-YC Fidelity of Strategy Implementation
Child: interventionis!
Date:
Was strategy frequently
implemented as
intended?
pre ay
Ste|
1
2
e s Ho e N
EX
4
Teach strategy
Ste|
1
2
e N No i N
EX
4
5.
Reinforce strategy
Steps.
1
2.
Ve s Yes N i N
3
a

Using Data for Data-based
Decision Ma

w—w= Progress monitoring

w~ Simple, feasible data that truly reflect the
most important outcomes

= If progress is satisfactory....
w~ GOOD! Keep going.

17



ww=1f progress is unsatisfactory....

1. Be certain that your data are accurate and
are consistent with your impressions

2. Check fidelity --- be certain that procedures
are being implemented as intended

3. Check strength of reinforcers

4. Re-check functional assessment — including
functions of challenging behavior

e e e e e e e e e e e e e e e e e e e e e

Wrapping Up

ww=- Meet periodically

ww= Consider adding behaviors to Behavior
Intervention Plan

= Share with families; Share with
colleagues

= Celebrate successes

e e e e e e e e e e e e e

12/13/2012
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w = PTR-YC is a model of positive behavior
support that is specially designed for use
in preschool settings

= PTR-YC contains features that:
w~ enhance ease of use and fidelity
w increase the likelihood of beneficial effects

Some Important Considerations

-

ww=- Effective implementation of classroom-
wide practices can resolve may
challenging behaviors... and may make
the use of PTR-YC unnecessary

w1 The commitment of classroom
personnel is an essential factor

12/13/2012
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Current Status

w = Large study (group comparison) is
being conducted in Nevada and Colorado

ww= Training workshops are being
conducted ---- for example, at the National
Training Institute in Clearwater Beach, FL
on March 20, 2013

~~ Wwww.challengingbehavior.orqg

e e e e e e e e e e e e e e e e e e e e e

Prevent-Teach-Reinforce for Young Children
(PTR-YC)
by G. Dunlap, K. Wilson, P. Strain, & J.K. Lee
Paul H. Brookes Publishing..... March, 2013

i

_PREVENT

R R ERTRRTAN

REINFORCE

for Young Children

THE EARLY CHILDHOOD MODEL OF
INDIVIDUALIZED
POSITIVE BEHAVIOR

[T
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Technical Assistance Center
on Social Emotional Intervention
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